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RESUMO

O Programa Escola em Tempo Integral tem adquirido crescente visibilidade no Brasil
como estratégia de ampliacdo de matriculas e de enfrentamento das desigualdades educacionais
e sociais, as quais configuram grave problema ao impactarem o desenvolvimento fisico e
psiquico de criangas e adolescentes em situacao de exclusdo. Em contextos de vulnerabilidade
social, tais desigualdades associam-se a riscos como trabalho infantil e maternidade ou
paternidade na adolescéncia. Nesse cenario, o Programa é concebido como politica educacional
voltada a promocao do desenvolvimento integral, contemplando dimensoes psicossociais e
assumindo carater preventivo frente a riscos sociais. A equidade educacional consolidou-se, nas
ultimas décadas, como um dos principios estruturantes das politicas ptblicas voltadas a garantia
do direito a educacdo. Diferentemente da igualdade, que pressupde a oferta das mesmas
condicdes a todos os individuos, a equidade reconhece que estudantes, escolas e comunidades
partem de realidades sociais, economicas, culturais e territoriais distintas, exigindo respostas
diferenciadas do Estado para assegurar oportunidades efetivamente justas de acesso,
permanéncia, aprendizagem e desenvolvimento humano. Portanto, exige pesquisas, para a
analisar se esta existindo caminhos de equidade em todos os processos educacionais para toda
comunidade escolar, considerando que Alagoas é o 2° estado com maior adesdo ao ETI no
Brasil (MEC, 2024).0s objetivos especificos, buscou-se: compreender os marcos legais do
Programa; analisar estratégias adotadas por diretores, coordenadores e professores; e identificar
a percepcdo da comunidade escolar acerca de equidade, interseccionalidade, qualidade,
diversidade e inclusdao durante a implementacdo. Trata-se de estudo qualitativo, de natureza
teérico-documental e empirica, aprovado pelo Comité de Etica em Pesquisa da Universidade
Federal de Alagoas, a pesquisa é parte integrante de um projeto abrangente: Equidade
Educacional da Pesquisa a Inovacgao. Vinculado ao Nucleo de Exceléncias e Tecnologias-NEES
e ao Observatério de Equidade Educacional-OEE e o Programa de Pés-Graduagdo em
Psicologia da Universidade Federal de Alagoas.Ao Observatério de Equidade Educacional da
Universidade Federal de Alagoas (UFAL), coordenado pela Profa. Dra. Angelina Nunes de
Vasconcelos é o nucleo piloto da pesquisa, comprometido com a justica social e a promogao de
uma educacao com Equidade, promove o fomento a pesquisas, inovacdo e projetos que
direciona o campo de discussdo sobre psicologia educacional e a equidade em todas as esferas
da rede basica da educacao, através do incentivo e apoio continuo do Observatorio de Equidade
Educacional-OEE nasce esta pesquisa, fruto de um projeto amplo a nivel nacional realizado

pelo o Observatério. A coleta de dados ocorreu por meio de entrevistas semiestruturadas,



gravadas, transcritas e submetidas a leitura flutuante e a categorizacdo tematica, a partir da
recorréncia de sentidos nos discursos. Participaram 16 sujeitos, sendo dois diretores, dois
coordenadores pedagdgicos e doze professores, de escolas urbanas e rurais. A fundamentacao
na Psicologia Educacional permitiu considerar as subjetividades dos participantes e os sentidos
atribuidos a implementacao do Programa. Os resultados indicam que, embora exista arcabouco
normativo robusto para a Escola em Tempo Integral, persistem lacunas na incorporagao
explicita da equidade e da interseccionalidade no ambito local. Observam-se avancos na
integracdo comunitaria e no engajamento de familias e dos professores (as)s; contudo, normas e
planos municipais carecem de maior alinhamento as diretrizes nacionais, a fim de assegurar
justica social. Gestores reconhecem o Programa como instrumento de equidade e protecdo
social, destacando contribui¢bes como seguranca alimentar e ampliacdo de experiéncias
culturais, mas apontam desafios relacionados a precariedade da infraestrutura, insuficiéncia de
formacdo profissional, dificuldades de articulacdo curricular e auséncia de apoio
multiprofissional. Professores, por sua vez, identificam potencial na reducdo das desigualdades
por meio de assisténcia e apoio pedagdgico, porém relatam intensificacdo do trabalho,
planejamento extrajornada, escassez de materiais, participacdo familiar desigual e auséncia de
auxiliares e apoio especializado, o que compromete a inclusao de estudantes com deficiéncia.
Conclui-se que, embora estratégica para a promoc¢do do desenvolvimento integral e para a
reducdo das desigualdades, o Programa apresenta limites significativos quando implementada
sem adequado alinhamento normativo, estrutural e formativo as diretrizes nacionais, o que pode

restringir a efetivacdao da equidade educacional.

Palavras-chave: psicologia escolar e educacional; equidade educacional; educacao integral;

escola em tempo integral; politicas publicas educacionais.



ABSTRACT

The Full Time School Program (Programa Escola em Tempo Integral) has gained increasing
visibility in Brazil as a strategy to expand enrollment and address educational and social
inequalities issues that pose a serious problem by impacting the physical and psychological
development of children and adolescents facing exclusion. In contexts of social vulnerability,
such inequalities are linked to risks such as child labor and adolescent parenthood. Against this
backdrop, the Program is conceived as an educational policy aimed at fostering holistic
development, encompassing psychosocial dimensions and adopting a preventive approach to
social risks. The general objective of this research was to conduct a documentary review of the
legal frameworks governing the Full Time School Program and to map the perceptions of
teachers, coordinators, and principals regarding the diversity of situations and the challenges to
equity in the Program's implementation across rural and urban areas of a municipality in the
Agreste region of Alagoas. In recent decades, educational equity has become a foundational
principle of public policies aimed at guaranteeing the right to education. Unlike equality which
presupposes providing the same conditions to all individuals equity recognizes that students,
schools, and communities start from distinct social, economic, cultural, and territorial realities.
This necessitates differentiated responses from the State to ensure truly fair opportunities for
access, retention, learning, and human development. Therefore, research is required to analyze
whether pathways toward equity are being established across all educational processes for the
entire school community, particularly given that Alagoas has the second highest rate of
participation in the Full Time Education Program (ETI) in Brazil (MEC, 2024). The specific
objectives were to: understand the Program’s legal framework; analyze strategies adopted by
principals, coordinators, and teachers; and identify the school community's perceptions
regarding equity, intersectionality, quality, diversity, and inclusion during implementation. This
is a qualitative study theoretical documentary and empirical in nature approved by the Research
Ethics Committee of the Federal University of Alagoas. The research is part of a comprehensive
project titled "Educational Equity: From Research to Innovation,” linked to the Center of
Excellence and Technologies (NEES), the Educational Equity Observatory (OEE), and the
Graduate Program in Psychology at the Federal University of Alagoas. The Educational Equity
Observatory (OEE) at the Federal University of Alagoas (UFAL) coordinated by Prof. Dr.
Angelina Nunes de Vasconcelos serves as the pilot hub for this research; committed to social
justice and the promotion of equitable education, the Observatory fosters research, innovation,

and projects that shape the discourse on educational psychology and equity across all levels of



the basic education system. This study emerged from that ongoing encouragement and support,
as the result of a broad, nationwide project conducted by the Observatory. Data collection was
conducted through semi structured interviews that were recorded, transcribed, and subjected to
preliminary review and thematic categorization based on recurring meanings within the
discourse. Sixteen individuals participated two principals, two pedagogical coordinators, and
twelve teachers representing both urban and rural schools. Grounding the study in Educational
Psychology allowed for consideration of the participants' subjectivities and the meanings they
attributed to the Program's implementation. The results indicate that, despite a robust regulatory
framework for Full Time Schooling, gaps persist regarding the explicit incorporation of equity
and intersectionality at the local level. While advances in community integration and the
engagement of families and teachers are evident, municipal regulations and plans require better
alignment with national guidelines to ensure social justice. Administrators recognize the
Program as a tool for equity and social protection highlighting benefits such as food security and
expanded cultural experiences but point to challenges regarding inadequate infrastructure,
insufficient professional training, difficulties with curricular coordination, and a lack of
multidisciplinary support. Teachers, in turn, see potential for reducing inequalities through
assistance and pedagogical support; however, they report work intensification, the need for
planning outside of working hours, a scarcity of materials, uneven family involvement, and a
lack of aides and specialized support, all of which compromise the inclusion of students with
disabilities. It is concluded that, although strategic for promoting holistic development and
reducing inequalities, the Program faces significant limitations when implemented without
adequate normative, structural, and training alignment with national guidelines, which may

hinder the achievement of educational equity.

Keywords: school and educational psychology; educational equity; holistic education; full time

schooling; public educational policies.
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